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ABSTRACT 

This teacher's guide to the sixth grade social 
studies course on United States history, which is part of an 
articulated sequential curriculum for grades k-12, contains resource 
units which emphasize culture concepts in studying the American 
Indians and the Spanish, French, and British settlements. Cognitive 
and affective developmental skills are stressed. The seven units are 
designed to help students learn scholarly values, democratic values, 
and the value of human dignity. Inquiry strategies encourage pupils 
to learn through the discovery process and to set up hypotheses by 
recalling concepts and generalizations learned by experiences and 
previous classes. Four major sections are included in the guide. The 
first section presents information on course objectives, rationale, 
descriptions, teaching strategies, how to adapt resource units to 
specific classes, and how the course fits into the total program. The 
second section consists of charts indicating the way in which 
cognitive, affective, conceptual, and generalization skills are 
developed in different units. A background paper, written by Robert 
F. Berkhofer Jr. and contained in the third section, identifies the 
important topics to be taught in each unit. The last section provides 
a content bibliography. The seven units are contained in documents SO 
003 147 through SO 003 153. (SJM) 
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GOALS FOR COURSE 

The resource units make it clear that the sixth 
grade course is designed to teach attitudes and 
skills as well as generalizations and concepts. 
This section deals briefly with objectives for 
the course. Charts appended to this guide in- 
dicate more specificially the way in which goals 
arc developed in the different units. 



Behavioral Goals Related to V alues 
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The sixth grade course was developed with a 
view to helping pupils develop many of the 
scholarly values identified by the Center’s staff 
for the entire social studies program. It was 
designed also to develop a number of attitudes 
related to public values or the ground rules for 
the operation of a democratic society. It should 
be noted, moreover, that some of these attitudes 
are basic to an overall value which has not been 
stated for each of the units — the value of human 
dignity. Most pupils will come to the course 
with a fairly well-developed value for human dig- 
nity as a result of previous experiences at home, 
in school, in church, and in their many informal 
groups. Probably the more specific values of 
this course will develop as pupils see the need 
for certain things in order to protect this major 
value. i-Iowever, the content used to teach these 
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other values, such as those related to the protection 
of minority rights, evaluating events and institutions 
on the basis of their effects upon human beings, etc. 
may also help reinforce pupils’ attitudes toward hu- 
man dignity. 

The sixth grade course is also designed to develop 
several attitudes which are likely to arise from the 
study of social science content. For example, sev- 
eral of the units try to help pupils develop a scepti- 
cism of single -factor causation in the social sciences 
and of panaceas for curing social problems. 

It should not bethought that some of the goals are 
neglected merely because there is no check against 
them under a specific unit in the chart. The checks 
indicate those units where the goals have been kept 
in mind in designing specific activities and some- 
times the entire unit approach. Many of the others 
v/ill be reinforced in units in which they are not 
checked. 



Skills 

This course attempts to develop many skills. A 
large number of these are related to methods of 
inquiry. Many of these are introduced in the first 
unit. A number of these skills have been taught 
in earlier courses, although they should be refined 
in this course. Those which are taught in earlier 
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courses are marked by stars in the chart on 
sequential development of skills on pages 16-19 
of this guide. 

It should be noted that although some of these skills 
are not listed as objectives in more than one unit 
(e. g. 

later units give pupils opportunities to practice and 
improve the skill. Teachers may find that they 
should work intensively on the skill in a number 
of units and should then list it as an objective of 
the later teaching units. 

Gome of the skills objectives should be taught in 
all of the units for which they are listed. These 
are the thinking skills related to inquiry and crit- 
ical evaluation. 

Gome of the other skills are listed for more than 
one unit, too. However, the teacher may decide to 
postpone teaching the skill in the first unit in which 
it is listed. Or she may feel that it is unnecessary 
to teach it to all pupils in the second unit in which 
it is found, even though she may wish to work on 
the skill with a small group of pupils who still 
need help on it. 
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Goals Related to Concepts and Generalizations 



The Center has chosen to identify important con- 
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Concepts and Generalizations 



msen to identify important con- 




cepts and generalizations from the various social 
sciences and has tried to provide for a sequential 
development of them in the K-12 curriculum. The 
course in grade six is a history course. The 
staff’s historical! takes the point of view that his- 
tory has no major concepts of its own; rather, it 
draws upon concepts which may have been used 
frequently or even introduced by historians but 
which have been analyzed more carefully in other 
social science fields. Therefore, the sixth grade 
history course makes heavy use of concepts from 
the other social sciences, particularly from anthro- 
pology. The staff’s viewpoint on structure in dis- 
ciplines is explained in Background Papers # 1 
and 2. For further analysis of the field of his- 
tory, the teacher is referred to the background 
paper on history by Professor P.obert F. Berkhofer, 
Jr. 



It is important to remember that the culture con- 
cept from anthropology has been used to tie the 
entire curriculum together. The sixth grade course 
is designed to teach ideas about culture, cultural 
diversity, culture contact, culture change, cul- 
tural continuity, and the cultural use of the environ- 
ment. Data on the details of some of the Indian 
cultures studied in this course are not . 
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important except as they help develop an under - 
standing of some of these concepts or to develop 
an appreciation of the cultural contributions of 
some of the societies. Data on early settlements 
are important because they are needed to teach 
generalizations about cultural use of the environ- 
ment, cultural continuity, and culture change. 

T he Rationale for the Number of Objectives 

These resource units differ from many units in part 
because of the large number of generalizations and 
skills to be taught. The teacher should remember 
that many of these generalizations and skills are 
found in a number of the units in the sixth grade 
course. The sequential pattern from one unit to 
the next can be seen in the charts at the end of 
this guide. Moreover, many of the objectives are 
reviewed from earlier grades and almost all will 
be taught through different content in later grades. 
This means that it is not necessary or wise to spend 
to spend too much time clinching a single generali- 
zation in any one unit. Rather, children should 
generalize and hold these generalizations as tenta- 
tive -- as hypotheses to be tested more fully as 
they study other units. At the end of the course 
they can generalize more fully about any one topic 
than they can at the beginning of the course. How- 
ever, they should still understand that generaliza- 
tions may need to be modified later, that they should 
be held tentatively, always subject to change in the 
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light of new evidence. 

Because of this reinforcement and further develop- 
ment of concepts, generalizations, and skills, it 
is important for the teacher to read through the 
objectives of all of the units before he begins the 
course. It would be wise, also, to examine the 
objectives of earlier courses. The charts on 
goals, which are found at the end of this guide, 
are keyed to show which ones were taught in the 
earlier grades. The overall chart in Background 
Paper # 1 indicates at what levels each concept, 
generalization, skill, or attitudinal behavior 
appears. 



TEACHING STRATEGIES 

This course relies heavily upon an inquiry 
approach to teaching. For a more complete 
discussion of inquiry strategies in teaching, the 
teacher should read a number of the background 
papers. Background Paper # 1 analyzes in more • 
detail the Center’s point of view about inquiry as 
a teaching strategy and what inquiry involves. 
Background Paper # 10 examines learning 
theory in relation to the use of inquiry. Back- 
ground papers on the individual disciplines focus 
upon inquiry methods and techniques used in those 
disciplines, not upon inquiry approaches to teach- 
ing. However, they discuss inquiry techniques 
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v/hich might be taught to pupils in some of the courses. 
For example, the background paper in history analyzes 
factors to be considered in deciding how much faith to 
put in an account. 

This sixth grade course emphasizes . a teach- 
ing strategy v/hich encourages 
pupils to find out things for themselves rather than 
one which emphasizes the absorption of general i za- 
tions presented ready-made by the teacher or a 
book. Pupils are asked to set up hypotheses by 
drawing upon previously-learned concepts and 
generalizations. They decide that some idea they 
have learned in the past might help them make 
sense out of this new situation. They cannot be 
cure, but they think that this might be so. Inquiry 
also involves gathering data, evaluating sources, 
testing their hypotheses, and generalizing from 
their findings. 

Teachers should encourage pupils’ hypotheses or 
guesses as being as worthwhile at some stages of 
thinking as are statements which present a com- 
mentary on facts found in books, articles, or 
films. /. t other times pupils should be asked to 
look for things v/hich can be used to test tneir 
hypotheses. They should learn that an untested 
opinion of a non-normative nature is not as good 
as a tested opinion or generalization. Even at 
this stage, however, pupils should be rewarded 
for thinking of now hypotheses or for asking rele- 
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vant questions which have not been raised earlier. 
Whether or not pupils will learn to ask questions, 
sot up hypotheses, and generalize for themselves, 
depends in part upon whether or not such behavior 
is discouraged or encouraged by teachers. How- 
ever, the teacher should not always say "yes, " 
"right, " or "good" when a pupil presents an idea 
which the teacher considers good. Rather, the 
teacher may wish to suggest that it is a new or 
interesting idea and ask for other ideas from the 
class. Then pupils can test different ideas. 
Teachers can reward or encourage the kinds of 
behavior desired in many ways other than by 
saying that the pupil has stated a "correct" 
answer. 

The Center’s staff does not believe, nor does this 
course reflect a belief, that all learning must be 
developed by this type of teaching strategy. Some 
skill goals call for having pupils learn to use 
certain kinds of references or evaluate sources 
of information. Such goals cannot be met unless 
pupils use a wide variety of materials which pre- 
sent different points of view or generalizations. 
Moreover, pupils may need to read materials 
or watch films in order to gather data to test their 
hypotheses. Some accounts used in the units are 
designed to help pupils find out how people feel 
about events. Novels and biographies give pupils 
a chance to identify with the people in the accounts 
and so to understand their feelings. Even when 
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pupils read other people's accounts of topics, they 
should be evaluating the ideas against other data, 
discriminating between fact and opinion, identify- 
ing basic assumptions, etc. and using the data 
they find to either stimulate new hypotheses for 
testing or to test earlier hypotheses. 

At times the teacher may wish to use a very infor- 
mal lecture or talk to present certain facts, but 
she can then ask questions to help pupils arrive 
at their own generalizations from these facts. In- 
deed, she can intersperse questions and discussion 
with her presentation. The purpose of such an in- 
formal lecture is to give pupils the raw data from 
which they can develop concepts and generaliza- 
tions -- information which perhaps is difficult 
for them to find elsewhere or to read for them- 
selves or which can be presented more quickly 
in this fashion. The informal lecture should seldom 
present ready-made generalizations. Thus it is a 
far cry from the well-organized talk which begins 
with a thesis and then develops it. 

Clearly, achievement of varied goals requires 
varied teaching strategies. The strategy used in 
each instance, however, should be appropriate 
to the specific objectives to be developed. 

Some teachers worry about having pupils read dif- 
ferent materials. They may believe that all pupils 
should have read something in common as a basis 
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for discussions and for tests. Pupils can read 
different materials focused upon the same questions. 
They can be tested upon what they hear in class 
discussions or in various kinds of reports as well 
as upon what they read. By testing for concepts, 
generalizations and skills rather than the specifics 
within any piece of v/riting, the teacher can avoid 
penalizing any pupil who has read something dif- 
ferent and can make it clear to the pupils that 
she is in earnest when she says that she is more 
concerned about important ideas than about details. 
Sometimes tests can also ask each pupil to evaluate 
one of the accounts which he has read. 



THE FOCUS OF THE SIXTH GRADE COURSE 



The sixth grade course shifts from the study of 
geography to the study of the history of the United 
States. No attempt is made to teach all of the 
traditional topics in American history. Rather, 
this course has been articulated with the tenth 
grade course to try to prevent duplication. For 
further discussion of the v/ay in which the two 
courses are related, the teacher should read the 
section below on how the oixth grade course fits 
into the overall curriculum. Those topics chosen 
for study in the sixth grade course were considered 
particularly appropriate to pupils’ maturity and inter- 
est and are useful in developing ideas about cul- 
ture, cultural use of the environment, culture 
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The course also emphasizes the need for careful 
evaluation of sources of information in terms of 
bias and competency of the producer. Pupils use 
varied source materials as well as textbooks and 
many non-text materials as they study this course. 



THE GENERAL OUTLINE OF THE COURSE 
Unit 1: Indian America Before the White Men 
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This unit uses case studies of two Indian cultures, 
each of which came into contact later with a dif- 
ferent group of European colonizers. Pupils 
study the Aztecs who were later conquered by 
the Spanish and the Iroquois who came into con- 
tact with both the French and the English. Pu- 
pils study the Aztecs and the Iroquois as total 
cultures and draw comparisons between them. 



Unit 2: Spanish and French Settlement of North 
America 



This unit deals briefly with reasons for coloniza- 
tion of America. It then turns to the Spanish 
settlement of Mexico, the way in which the Spanish 
took their culture with them to the new world, 
differences in the way in which the Aztecs and 
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the Spanish perceived the same environment, the 
contact of the Spanish with the A.ztecs, and cul- 
tural diffusion. 

In the next part of the unit, pupils turn to the 
French settlement of Canada. They study it in 
much the same way that they studied the Spanish 
colonization and contact with Indians. Pupils 
contrast the French and Spanish settlements as 
well as the European and Indian cultures which 
came into contact with each other. 



Unit 3 : English Settlement of North America 

This unit uses case studies of the settlements at 
Jamestown and Plymouth to illustrate both 
similarities and differences in the English settle- 
ment patterns. The unit describes English con- 
tact with the Iroquois and other Indian groups 
and it contrasts their cultures. Pupils also com- 
pare the English settlements with those of the 
French and Gpanish. 



Unit Revolutionary America 

This unit uses case studies of Williamburg and 
Boston in the eighteenth century to show change 
and continuity from the earlier English settlements 
at Jamestown and Plymouth in the seventeenth 
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century. The unit also examines some of the changes 
which led to the revolution and deals with the Revolu- 
tion itself. 



Unit 5: National Expansion 



Unit five traces internal migration and immigra- 
tion into the Old Northwest and the New South. 
Pupils note how different streams of migration 
from the Atlantic seaboard moved to different 
places in the old northwest and southwest and how 
the differences in their cultures resulted in dif- 
ferences in the places to which they migrated. 
Pupils trace some of the movement through the 
stories of certain families, such as the Lincoln 
family, the Douglas family, and the Houston and 
Davis families. The unit also describes foreign 
immigration into this area of the V/est and the 
transportation developments v/hich facilitated the 
westward movement. 



dnit G: Civil V/ar and Reconstruction 



This unit uses the culture concept to analyze the 
causes of the Civil V/ar. There is considerable 
emphasis upon conditions of slavery and some atten- 
tion to the African background of slaves. There is 
opportunity for the study of some military history, 
but pupils also analyze the role of the Negro in the 
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ee some of the movement through the 
certain families, such as the Lincoln 
e Douglas family, and the Houston and 
ilies. The unit also describes foreign 
on into this area of the V/est and the 
Hon developments which facilitated the 
movement. 



vil War and Reconstruction 



ises the culture concept to analyze the 
: he Civil War. There is considerable 
apon conditions of slavery and some atten 
African background of slaves. There is 
7 for the study of some military history, 
also analyze the role of the Negro in the 



war. /'iter examining the Reconstruction period, 
pupils turn b'ief]}' io the development of segrega- 
tion in the South following the Reconstruction 
period. 



Unit?: The Completio n _of_N a tionr.1 Expp n cion 

This unit begins with two case studies of Indians 
of the Plains: the Cheyenne and the Mail dan. 
Pupils note the differences and similarities be- 
tween these two cultures and how they used their 
physical environment. The unit then turns to 
the white men's perceptions of the great plains 
and to the effects of white-Indian contact in the 
plains area. 



THE PLACE OF THE SIZTH GRADE COURSE IN 
THE OVERALL CURRICULUM 

It is important for teachers to understand how this 
course fits into the rest of the Center's curricular 
framework. The kindergarten program is designed 
to acquaint children with the general idea of varied 
peoples in the world and with simple geographic 
concepts and skills. Children will have studied 
their own neighborhood, learned something about 
directions rnd distances, made simple maps and 
learned to use simple globes and maps. They will 
have found out that communities and countries are 
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dependent upon each other for many goods and re- 
sources. They will also have been introduced to 
the idea of change in the environment which re- 
sults both from natural forces and from man’s 
activities. 

It seems appropriate to have children begin their 
study of culture by focusing upon only one in- 
stitution— an institution which is close to their 
lives. The two year sequence of "Families A- 
round the World" does introduce several other 
institutions in a simple way as children focus 
upon the family. Children will notice differences 
in education and to some extent in religion. They 
will be introduced to simple economic concepts 
such as specialization and economic interdependence. 
However, they will wait to study other institutions 
in greater depth until grades three and four. 

Grade three uses the theme of "Communities A- 
round the World" to introduce children in more 
detail to social and political institutions. Again 
some economic concepts are developed, but the 
major focus upon economic institutions does not 
come until grade four. 

The fourth grade course uses the same theme of 
"Communities Around the World" to introduce 
contrasting economic systems. Children will 
spend a large portion of their time finding out 
in simple terms how our own economic system 
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operates. However, they will discover that in 
some societies the government plays a much 
greater role and that in some societies 
traditional reciprocal relationships among peo- 
ple ".re more i rape r taut than a market system. 
They will see how the total way of life, including 
cultural values, affects economic systems. 

In each of these grade levels, institutions are 
added to a study of other institutions which pu- 
pils have examined earlier. That is, as children 
look at the Manus or Paris community in grade 
three, they will also notice some things abcut 
the family life in these communities. As chil- 
dren look at economic life in the village of 
India in grade four, they will find out much about 
the family life and the social and political life 
in an Indian village. In this fashion, children 
study more institutions in each grade level until 
they are able to look at total cultures without too 
much confusion. 

In grade five, children study in much more detail 
how different cultures or the same people over 
time use the same physical environment. The 
focus is upon the geography of the United States, 
Canada, and Latin America. The fifth grade 
course gives pupils some understanding of the 
physical environment of several places studied 
in the sixth grade. For example, pupils’ study 
of the northeastern part of the United States 
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provides useful background for the study of the Iroquois 
and the early English settlement in Plymouth. The 
study of the Midwest and of the South provides help 
when pupils look at expanison into those areas. The 
study of the South also provides background for 
Civil V/ar. Finally, the study of the Great Plains 
area, although not detailed, should provide useful 
background for the final unit in the sixth grade on 
expansion into the Great Plains area. Pupils can 
also draw upon what they have learned in the 
fifth grade to make comparisons between the lgonquins 
and the Iroquois and between the Sioux and other 
Plains Indians studied in the sixth grade course. 

The sixth grade course differs from the fifth grade 
course by emphasizing culture contact and the move- 
ment of people with their culture to new places 
rather than the changing use of the same physical 
environment, even though that idea is reinforced 
in the course. 

It is important to notice the way in which the sixth 
grade course compares with the tenth grade course 
on United States history. In order to prevent du- 
plication, the tenth grade course omits many of 
the topics covered in the sixth grade course or 
treats them very differently. Thus the unit on the 
Colonial Age has very different focus than the unit 
on English colonial settlements in the sixth grade 
course, and it omits the Indian groups and the French 
and Spanish settlements. Students do not spend 
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time on the Revolutionary War except to analyze 
the important ideas which brought it about and 
which made the Republican Age of the Eighteenth 
Century different from the Colonial ge of the 
Seventeenth Century. On the other hand, pupils 
study the organization of the new government, the 
development of a political party system and other 
political developments prior to the Civil War. 

They also study the social, economic, and poli- 
tical reform movements of the 1820 , s-1840 , s. 

The westward movement is omitted from the tenth 
grade course, although pupils refer to some of 
the sectional conflicts which developed as they 
study the causes of the Civil V7ar and as they 
analyze the Turner frontier thesis in the unit on 
the Democratic Age. 

The tenth grade unit on the Civil War includes 
considerable material on slavery, although the 
teacher can reduce it once pupils have come through 
the sixth grade course. The unit does not deal 
with the military conflict. Rather, the focus on 
the war itself is upon the role of the executive 
in times of crisis and upon issues related to 
security and freedom in wartime. The unit in- 
cludes material on reconstruction but in much 
less extensive form than in the sixth grade. 
Moreover, the emphasis is upon an analysis of 
reconstruction plans, upon the executive- 
legislative conflict, and upon the historical de- 
bate over reconstruction governments in the 
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Couth. 



The tenth grade course also includes an analysis 
of the rise of industrialism and responses to in- 
dustrialism, including the rise of labor unions 
and farm organizations and the political develop- 
ments of the Progressive Era. 

The final unit in the tenth grade focuses upon eco- 
nomic developments in the period after World V/ar 
I and in the ramifications of change resulting from 
those developments. The usual emphasis upon 
foreign policy is omitted since foreign policy is 
treated at length in the eleventh and twelfth grade 
courses. 

Minority group relations are treated in a number 
of places in the secondary school curriculum. The 
last unit in the seventh grade course in sociology 
focuses upon Intergroup Relations and builds upon 
what pupils have learned in the sixth grade unit on 
the Civil V/ar and Reconstruction. Minority groups 
are also treated through case studies in the eighth 
grade course, in the poverty unit in the ninth grade, 
in the tenth grade unit on Civil V/ar and Reconstruc- 
tion, and in a twelfth grade unit on Racial Conflict. 



THE FORMAT OF THE RESOURCE UNITS 
The main part of each resource unit is set up in a 
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/Rivii-T OF THE RESOURCE UNITS 
t of each resource unit is set up in a 



double-page format to help teachers see the rela- 
tionships among objectives, content, teaching pro- 
cedures, and materials of instruction. The ob- 
jectives for each procedure are found in the first 
column on the left-hand page. This column answers 
the questions: Why would we use this procedure 
or teach this content? What should be the focus 
of the procedure ? The second column 
on the left-hand page presents an outline of con- 
tent. This column answers the question: What 
topics should we teach ? The first column on the 
right-hand page includes suggested teaching pro- 
cedures. This column answers the question: 

How can we teach these objectives and this con- 
tent? The final column on materials of instruc- 
tion answers the question: With what materials 
can we teach these objectives and this content? 

A key is used in the objectives column to make the 
type of objective stand out clearly. Generaliza- 
tions are preceded by a G and are in plain type. 
Skills are preceded by an S and are underlined. 
Attitudinal behaviors are preceded by an A and 
are in capital letters. 

If no objective is found in the left-hand column 
for a particular procedure, the teacher should 
look at the last objective(s) listed in the column 
for a single procedure. An objective is not re- 
peated until a different objective intervenes. 
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By knowing what generalization(s) are listed for 
a particular procedure, the teacher can direct 
her handling of the procedure to appropriate ends. 
As stated earlier, however, she should not 
feel that children should learn a generalization 
as the result of this one procedure. 

The procedure should help lead to the develop- 
ment of the generalization but is almost never 
the only procedure aimed at accomplishing this 
end even within the same unit. 

If no content is found in the left-hand column for 
a particular procedure, the teacher should look 
at the last content listed in the column for a single 
procedure. The content is not repeated for all 
of the procedures which develop it. 

The materials column does not include complete 
bibliographic data nor all of the references which 
might be used. The publishers can be found in 
the bibliography at the end of the main body of the 
unit. The bibliography frequently includes other 
books and materials which may be used in the 
unit, but which are not quite so necessary as 
those listed in the body of the unit. Teachers 
are encouraged to add other materials as they 
are published or suitable materials which are in 
their school libraries but which are not listed in 
the bibliography. 



ADAPTING RES3UR 
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ADAPTING RESOURCE UNITS TO SPECIFIC 

CLASSES 

The units provided by the Center are resource 
units. Naturally, teachers are expected and en- 
couraged to add their own ideas for materials 
and teaching procedures. These units are intended 
to suggest possibilities, not to present a cut-and- 
dried course. 

Since these units are resource units, a teacher 
is not expected to use all of the suggested pro- 
cedures. Indeed she could not do so in any one 
class. Rather, she should select and add pro- 
cedures which are most suitable for her class. 

She should consider a number of factors as she 
makes this selection. 

1. The objectives which she wishes to emphasize 
in the unit. 

Suppose the teacher discovers that pupils 
need more help on certain evaluation skills. 

She may wish to develop additional exercises 
to give pupils more opportunities to develop 
this skill. 

2. The general ability level of the class. 

For example, in a class of largely low ability 
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children, the teacher may wish to spend more 
time on some of the activities wlich call 
for making concrete items, manipulating 
things, or drawing. 

3. The diffe ring abilities and interesvs of class 
members . 

This criterion is particularly important in 
selecting individual and small group activities. 

4. Previous experiences of children. 

The selection of objectives, content, proce- 
dures, and materials will depend in part upon: 

(a) previous experiences outside of school, 
such as trips, visits to museums, where chil- 
dren lived before coming to the community, 
socio-economic background of children, etc. ; 

(b) earlier school experiences, including 
whether or not children have come through the 
earlier courses in the Center's curriculum. 

Much more attention will have to be paid to 
developing some of the concepts related to cul- 
ture if children have not had the earlier courses. 

5. The rest of the school curriculum, both in so- 
cial studies and in other fields. 



The teacher will need to consider questions 
such as the following: (a) Will children study 
other courses from this Center's curriculum 
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at later grade levels ? If they will not be study- 
ing the seventh grade course, the teacher may 
wish to expand some of the treatment of civil 
rights in the unit on the Civil War and Recon- 
struction. (b) What are children learning in 
their science units which might help them in 
social studies ? What books are they reading 
for their English work? 

6 . Materials available for the course. 

Some procedures will have to be omitted if 
needed materials arc not available or if other 
materials cannot be substituted. Much of this 
course, however, can be taught through text 
materials and books typically found in school 
and local libraries. The most difficult unit 
to teach without new materials is unit one. 

The first year, teachers should probably spend 
mere money on materials for that unit than for 
any other. 

7 . Factors in the community which might affect 
how the teacher can handle certain con troversial 
issues or the kinds of resource people available. 
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8 . The need for vari ety in procedures from one 
unit to the next and from one day to the next. 



ill need to consider questions As teachers adapt and add to units, they should 
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has been developed. First, there is a flow to each 
unit. Certain things are placed first and other 
things later because of the need to develop cer- 
tain concepts or present certain data before other 
ideas are presented. Before the order of proce- 
dures or content is shifted, the teacher needs to 
analyze the concepts and data needed to teach each 
procedure in order to decide whether the shift is 
wise or, if it is made, what else needs to be 
shifted in order to provide the background needed 
for carrying out the procedure. Whatever the 
teacher does, she should develop a logical flow. 

A jumbled order which has no logical progression 
may interfere with the pupils’ organization and de- 
velopment of ideas. Moreover, treating many 
topics superficially at one point early in the unit 
and then teaching them again later may blunt the 
interest needed to motivate study. By all means, 
the flow of the units should not be determined just 
by who happens to be ready with a report or panel 
discussion first. Nor is it wise to set up a series 
of reports to be presented one after another, with 
no variation in procedure or without any attempt 
to fit them into their proper place in the schedule 
of other procedures for developing topics. 

The teacher will need, of course, to adapt the 
teaching unit from day to day to make sure that 
she provides a variety of procedures within each 
day’s lesson. Except in unusual classes, sixth 
grade pupils should not be expected to maintain a 
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high interest level if they are asked to do the 
same thing for an extended period of time. Al- 
though the resource units have been written to pro- 
vide a variety within the present order of pro- 
cedures, the main responsibility for providing 
this variety must lie with the teacher. Since 
she will not use all of the procedures suggested 
in the resource units and since she will add 
others, she could end up with little variety from 
day to day or on one day. Moreover, she will 
get behind in her plans or shift her plans some- 
what from day to day depending upon what hap- 
pens in class. This does not mean that she must 
make marked changes in the flow of procedures. 

It does mean that even a teaching unit must be 
adjusted from day to day. Few teachers, if 
they are flexible enough to take into account pu- 
pil questions and interests, can build lesson 
plans for even one week without making adjust- 
ments from day to day. These plans will fit in- 
to the overall unit, but the unit cannot be develop- 
ed ahead of time merely as a set of lesson plans 
to be followed day after day. Consequently, small 
adjustments in the order of procedures may have 
to be made each day in order to provide variety 
in the lesson. 

The teacher must keep in mind other questions 
as she decides which procedures to omit or which 
new procedures to add. First, has she kept at 
least some procedures to teach each of the ob- 
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jectives she has decided to try to achieve? If not, 
can she add others to achieve these ends? Sec- 
ond, has she kept procedures to teach all of the 
content suggested ? If not, does she think this con- 
tent should be taught? If so, she must think of 
other ways of presenting it. At the present time 
there are a number of suggestions to teach most 
of the objectives and even a number to teach some 
of the same content. The content must also be cut 
if all of the procedures designed to teach it are 
omitted, unless others are substituted. 

These resource units are already voluminous. It 
is impossible to suggest all of the ways in which 
one procedure might be varied or one material 
might be used. Naturally, pupils could prepare 
written reports rather than oral reports on cer- 
tain topics. Or an oral report could be turned 
into a group report or role-playing. Or pupils 
might present the same material through charts 
or bulletin board displays, through mock news- 
papers, through dittoed written reports, etc. The 
decision on which form to use may depend upon the 
teacher's assessment of how important it is for 
the entire class to obtain the information, upon 
the extent to which she has relied upon certain 
types of activities in the last unit, and upon her 
assessment of the relative effectiveness of using 
oral reports in a particular class. Of course 
written reports or other types of written materials 
can be dittoed for class use, and charts and bul- 
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letin board materials can be studied by the entire 
class. However, the teacher must decide whether 
or not the topic suggested for an oral presentation 
is important for the entire class or crucial to the 
unit before she decides whether or not and in what 
ways to modify the suggested procedure. 



THE DEVELOPMENT OF THESE MATERIALS 

The Curriculum Center at the University of Min- 
nesota had as its major goal the development and 
try-out of a new curricular framework fqr grades 
X-12, The basic assumptions of the staijf and the 
criteria for selecting topics are discussed in the 
Center's Background Paper # 1. A tentative 
curricular framework was used in developing a 
series of resource units and sample pupil materials 
at various levels where they were needed. No 
attempt was made to develop a complete set of 
materials for pupils. Rather, the aim was to try 
out the curriculum, using as many materials 
available from other sources as possible, and 
supplementing these materials with a few developed 
by the Center only where they were needed in order 
to teach the units. At some future date, members 
of the staff may work with publishers and audio- 
visual producers to develop more complete sets of 
nSfcterials. However, tryout of these materials 
has shown that the sixth grade course can be 
taught with materials currently available. 
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A background paper for the course, identifying 
the important topics to be taught in each unit, 
was written by the staff’s historian, Robert F. 
Berkhofer, Jr. The resource units were written 
by Genevieve Berkhofer and Robert Beery of the 
Center's staff, and Betty Lou \7afi2ut of the 
Brooklyn Park Public Schools. All of the work 
was coordinated by Mrs. Berkhofer. 

The units were tried out under the general super- 
vision of Mrs. Berkhofer by one or more teachers 
in the following public schools of Minnesota: 
Robbinsdale, Richfield, and Mahtomedi. The 
imits were then revised by Mrs. Berkhofer and 
Edith west. 



The Center's staff members wish to thank Mrs. 
WssKutand the following teachers who served as 
project associates during the first year of tryout 
and who provided valuable suggestions for changes 
and additions: Mrs. Virginia Schaefer and Miss 
Betty Miller of the Richfield Public Schools, Mr. 
Kenneth Y/harton of the Mahtomedi Public Schools, 
and Mr. Richard Earl and Frank Dimberio of the 
Robbinsdale Public Schools. The Center is indeed 
grateful for their help. The Center's staff would 
welcome additional suggestions from others who 
use the course in the future. 
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SEQUENTIAL DEVELOPMENT OF SKILLS 


Indian 

America 


-16- 

Spanish 
and French 
Settlement 


English 
Settle- R 
ment 


ATTACKS PROBLEMS IN A RATIONAL MANNER. 

1. Is alert to incongruities and recog- 
nizes problems. 


X 






*2. Sets up hypotheses. 


X 


X 




3. Identifies value -conflicts . 








LOCATES INFORMATION EFFICIENTLY. 1 

*1. Uses the index in a book to locate in- 
formation. 


X 






*2. Skims to locate information. 




X 


X 


3* Knows where to look to obtain first- 
hand accounts . 




X 




*4. Uses encyclopedias. 




X 




GATHERS INFORMATION EFFECTIVELY. 

1. Uses effective reading skills; reads 
with understanding. 


X 






a. Reads to find answers to questions. 


X 


X 


X 


*b. Reads for main idea or ideas. 


X 


X 




i'. c. Reads for details. 


X 


• 




1 *l) Reads for details which sup- 
> port or contradict generali- 
c zations and main ideas. 








*■ d. Reads to organize what is read. 


X 




X 


f; e • Adjusts reading rate to purpose 

s in reading. 




X 




i *f* Takes effective notes on reading. 


X 


X 




\ *2. Gains information by studying pictures. 


X 


X 


X 


• *a. Draws inferences from pictures. 








f *3* Gains information by studying films. 


X 


X 


X 


? *4. Gains information by constructing and 

£ using models. 


X 




X 


f: 5* Gains information in the process of 

i developing murals. 


X 






> *£>• Gains information by listening. 


X 


X 




a. Identifies the main idea of an 
i oral presentation. 
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}F SKILLS 


Indian 

America 


Spanish 
and French 
Settlement 


English 

Settle- 

ment 


Am. 

Revolu- 

tion 


Nat '1 
Ex- 
pansion 


Civil 
War and 
Reconst. 


Expansion 
to Great 
Plains 


iTIONAL MANNER . 


X 














lities and recog- 




X 


X 






X 


X 


X 


lflicts . 












X 




ICIENTLY. 


X 














book to locate in- 


rmation. 




r x 


X 










to obtain first- 




X 
















X 












:CTIVELY. 


X 










X 




ng skills; reads 


swers to questions. 


X 


X 


X 










dea or ideas. 


X 


X 








X 




s . 


X 














tails which sup- 
radict generali- 
rnain ideas . 








X 




X 




e what is read. 


X 




X 






X 




rate to purpose 




X 












notes on reading. 


X 


X 












studying pictures. 


X 


X 


X 




X 


X 


X 


from pictures. 














X 


studying films. 


X 


X 


X 


X 




X 




constructing and 


X 




X 






X 




the process of 


X 














listening. 


X 


X 






X 


X 




ain idea of an 












X 
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Indian 

America 


Spanish 
and French 
Settlement 


English 

Settle- 

ment 


Am. 

Revolu- 

tion 


b. Listens for details. 








X 


*c. Listens to discussion for main 
ideas, supporting detail, and to 
evaluate what he hears . 








X 


d. Takes effective notes on oral 

activities, including discussions, 
pupil reports, and informal talks 
or lectures . 








1 


7* Gains information hy studying arti- 
facts. 


X 








F. Uses sub-questions to guide him in col- 
lecting relevant data. 






X 


X 


*9* Interprets graphs. 










EVALUATES INFORMATION AND SOURCES OF IN- 
FORMATION. 

+1. Checks on the accuracy of information 
and decides how much faith to put in 
the source. 


X 


X 


X 




\ *a. Distinguishes between primary 

sources and secondary accounts. 


X 


X 






*b. Checks on the bias and competency 
1 of witnesses and other authors. 


X 


X 


X 




| *1) Notes whether an author would 

\ be hurt by an opposite report, 

j what his purpose was in pre- 

I paring his account, what at- 

titudes he expresses, what con- 
} nections he may have which 

might affect his attitudes. 




X 


X 




[ c. Compares sources of information. 




X 






*1) Looks for points of agreement 
i . and disagreement among witnesses 

and authors. 


X 


X 


X 


X 


? 2 ) Chooses the most reliable source 

of information in terms of bias 
and competency of authors. 




X 


X 


X 



o ; s a 
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America 
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ment 


Am. 

Revolu- 
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War and 
Re const. 


Expansion 
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Plains 


"or details. 








X 








-o discussion for main 
ipporting detail, and to 
what he hears. 








X 




X 




"ective notes on oral 
;s, including discussions, 
jorts, and informal talks 
•es. 








, 






X 


ition by studying arti- 


X 














;tions to guide him in col- 
r ant data. 






X 


X 








■aphs . 














X 


iTION AND SOURCES OP IN- 


X 


X 


X 




X 


X 


X 


> accuracy of information 
liow much faith to put in 


iLshes between primary 
Ind secondary accounts. 


X 


X 










X 


1. the bias and competency 
■ ses and other authors. 


X 


X 


X 






X 


X 


I whether an author would 
Art by an opposite report, 
Inis purpose was in pre- 
Ig his account, what at- 
les he expresses, what con- 
ions he may have which 
1 affect his attitudes. 




X 


X 








X 


■sources of information. 




X 






X 


X 




1 for points of agreement 
disagreement among witnesses 
■uthors . 


X 


X 


X 


X 


X 




X 


■es the most reliable source 
■formation in terms of bias 
Competency of authors . 




X 


X 


X 
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Indian 

America 


Spanish 
and French 
Settlement 


English 
Settle- i 
ment 


+d. Checks facts against his own back- 
ground of information and collects 
information when he needs it to 
check the facts . 




X 


X 


2. Differentiates between statements of 
fact and statements of opinion. 








3* Distinguishes between facts and esti- 
mates . 








Checks on the completeness of data and 
is wary of generalizations based on 
insufficient evidence. 




X 




5. Distinguishes between relevant and ir- 
revelant information . 








6. Detects inconsistencies. 








; USES EFFECTIVE GEOGRAPHIC SKILLS. 

*1. Interprets maps. 


X 

X 






' *a. Interprets map symbols according 

to the map legend. 




X 




*b. Draws inferences from maps. 


X 






| *1) Draws inferences from a com- 

| parison of different map 

patterns of the same area. 




X 




'2. Uses maps to depict information in 
j order to identify patterns in data. 


X 






j 3* Compares population data. 


X 






j *4. Compares areas with known areas. 




r X 




i HAS A SENSE OF TIME. 

: *1. Looks for relationships among events. 








: *2. Makes and uses timelines. 




X 




: a. Makes and uses parallel timelines. 




X 




\ *3 • Compares lengths of periods or events . 




X 




j ORGANIZES AND ANALYZES INFORMATION AND 

1 DRAWS CONCLUSIONS. 

i *1. Applies previously-learned concepts 

i and generalizations to new data. 


X 


X 






1 
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jt his own back- 
.on and collects 
needs it to 




X 


X 


X 


X 






statements of 
opinion. 














X 


facts and esti- 












X 




less of data and 
.ons based on 




X 




X 


X 


X 


X 


*e levant and ir- 














X 


■ • 












X 
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X 

X 








X 








ols according 




X 








X 




om maps. ~ 


X 










X 


X 


s from a com- 
erent map 
same area. 




X 






X 


X 




ormation in 
ms in data. 


X 








X 




X 




X 














vm areas. 




X | 












among events. 














X 


3 • 




X 












Llel timelines. 




h X 












Lods or events. 




X 












(MAT ION AND 

ied concepts 
;ew data. 


X 


X 






X 


X 


x 
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Indian 

America 


Spanish 
and French 
Settlement 


English 

Settle- 

ment 


Am. 

Revolu- 

tion 


Nat'! 

Ex- 

pansi 


*2. Classifies or category zee data. 


X 


X 




X 


A 


*3. Tests hypotheses against data. 




X 








a. Revises hypotheses where neces- 
sary. 












*4. Generalizes from data. 


X 


X 


X 


X 


X 


5. Makes participant-observer distinc- 
tions. 


X 








j 


*£. Organizes his information according 
to some logical pattern which fits 
his topic. 


X 


X 






1 


*a. Organizes his material to fit this 
theme and follows his organization. 


X 






X 




*7. Identifies differences in data 












WORKS EFFECTIVELY WITH OTHERS. 

1. Schedules work on group projects and 
helps to schedule. 




X 








*2. Is able to empathize with others, see- 
ing things through their eyes. 










X 



i 
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Indian 

America 


Spanish 
and French 
Settlement 


English 

Settle- 

ment 


Am. 

Revolu- 

tion 


Nat '1 
Ex- 
pansion 
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War and 
Reconst. 


Expansion 
to Great 
Plains 


: categorizes data. 


X 


X 




X 


X 






ses against data. 




X 








X 


X 


ypotheses where neces- 














X 


'rorn data . 


X 


X 


X 


X 


X 


X 


X 


pant-observer distinc- 


X 












X 


; information according 
al pattern which fits 


X 


X 








X 




; his material to fit this 
i follows his organization. 


X 






X 








-inferences in data 














X 


: WITH OTHERS. 
















.•k on group projects and 
•dule . 




X 












; pathize with others, see- 
irough their eyes. 










X 


X 


X 
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SEQUENTIAL DEVELOPMENT OF ATTITUDINAL 

BEHAVIOR 

*1. Is curious about social data and desires 
to read and study further in the social 

sciences. 

2. Is committed to the free examination of 

social attitudes and data. 

*3» Is sceptical of conventional truths and 
demands that widely-held and popular 
notions be judged in accordance with 

standards of empirical validation. 

*a. Respects evidence even when it- con- 
tradicts prejudices and precon- 

ceptions . 

Desires to keep his values from affect- 
ing his interpretation of evidence, 
although recognizing the important role 
of values in the process of making 

decisions. 

*5* Evaluates information and sources of 
information before accepting evidence 

and conclusions. 

*6. Is sceptical of single-factor causa- 

. tion in the social sciences. 

*7* Is sceptical of panaceas or easy solu- 
tions to social problems. 

S"! Is sceptical of simplistic moral judge- 
ments . 

*9* Appreciates and respects the cultural 

contributions of other races. 

*10. Believes that people of different in- 
terests, abilities, and background 

can contribute to American society. 

*11. Values human dignity. 

12. Evaluates proposals and events on the 
basis of their effects upon individuals 
as human beings. 



Indian 

America 



X 



X 



Spanish 
and French 
Settlement 

X 



X 



X 



Engli sh 
Settle- 
ment 



Am. 

Revolu- 

tion 
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DNT OF ATTITUDI.NAL 
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Indian 

America 
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ment 


Am. 
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Civil 
War and 

^econrt . 


Expansion 
to Great 
Plains 


/ social data and desires 
iy further in the social 


X 


X 


X 


X 


X 


X 


the free examination of 
: and data. 












X 


X 


conventional truths and 
iely-held and popular 
;d in accordance with 
>irical validation. 












X 


X 


ridence even when it con- 
•ejudices and precon- 




X 












his values from affect- 
fttation of evidence, 
ftzing the important role 
ft process of making 












X 




nation and sources of 
ftre accepting evidence 


X 


X 










X 


Is ingle -factor causa- 
ftal sciences. 












X 




Ipanaceas or easy solu- 
1 problems. 














X 


■simplistic moral judge- 














X 


1 respects the cultural 
■ other races. 














X 


■ople of different in- 
les, and background 
lo American society. 












X 




Inity. 














X 


■a Is and events on the 
■ffects upon individuals 














X 
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3 the feelings of others. 












X 




is individuals, not as 
articular group. 












X 




cect the rights of 












X 




aality of opportunity 












X 




ire of responsibility 
a group; participates 
it trying to dominate. 












X 
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SEQUENTIAL DEVELOPMENT OP CONCEPTS 





Indian 

Am. 


Fr<s fit 
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Settlement 


English 

Settlement 


Am. 

Rev. 


Nc 

E; 


GEOGRAPHIC CONCEPTS 
'1* Location 


X 


X 


X 






*a . Situation 


X 










*lj Relationships 












*2) Change 












*b . Site 


X 


X 


X 






*1) Landfcrms 


X 










*a) Mountains 












*b ) Plains 












*2) .Water 


X 


X 








*a ) River 




X 








*b) Lake 


X 










*3) Climate 












*a) Precipitation 












*b ) Temperature 












*4) . Vegetation 












*a ) Forest 












*b ) Grasslands 












*5) Cultural features 












*a) Village 


X 


X 


X 






*b) City 








X 




-c) See 6) below 












*6) Change — man-made 












*a) Canals 












*b} Construction of land 
transportation routes 












*2. Diversity or variability 


X 










*3* Cultural Use of Environment 


X 


X 


X 






*a. Ways of making a living 


X 


X 


X 






*1) Hunting 


X 


X 








*2) Farming 




X 


X 






*3) Industry 
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SEQUENTIAL DEVELOPMENT OP CONCEPTS 
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X 
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X 
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X 
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X 








X 




X 
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X 








X 


X 






X 




X 


liver 




X 






X 






^ake 

ite 


X 














’recipitation 














X 

X 


’emperature 














x 


•-ation 










X 




X 


forest 










X 






Irasslands 














X 


iral features 
















Ullage 


X 


X 
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X 




X 




ee 6) below 
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X 

X 




X 


onstruction of land 
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X 
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*b . Transportation 












*c . Technology 












*4. Interrelatedness 


X 


X 


X 


X 




*a . Trade 


X 


X 


X 


X 




*b . Migration 




X 


X 






ECONOMIC CONCEPTS 
*1 . Output 












a . Technological development 












*2 . Exchange 












*a. Barter 












b. See trade above 












c. See price below 












*3. Economic system 


X 


X 


X 






*a. Price 












*1) Supply 












*2) Demand 












CULTURE 

*1. Norms and values 


X 


X 


X 






*2. Learned behavior patterns 


X 










*3. Diversity 


X 


X 








Uniqueness 


X 


X 








*5» Universals (and psychic unity of 
mankind) 


X 










*6 . Change 


X 


X 


X 


X 




*a. Diffusion 




X 


X 






*b . Invention 


X 


X 








*7 • Continuity 












o. Sub-culture 












9. Cultural perceptions 


X 


X 


x 






*10. Cultural use of environment 
(see above) . . 


X 


X 


X 






11. Integration of culture 


X 










12. Attitudes 












*a . Racism 
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SOCIAL PROCESSES 

*1. Socialization • ; 


X 






*2. Conflict 


X 






a . Power 


X 






b . Cultural 








*c . War 


X 






•*d. Revolution 








e . Political 








*3* Application of sanctions to achieve 
social control 


X 






*4. Accommodation 


X 






a» Compromise 








*5* Communication 


X 






a . Written 


X 






b • Political 








b* Discrimination 








7. -Agglomeration : 








b. Decision-making 








SOCIAL ORGANIZATION 
*1 . Roles 


X 






*2. Division of responsibility and 
labor 


X 






*3* Stratification and class 


X 






*a. Status 


X 






*b. Social mobility 


X 






*c. Caste 








4, Minority group 








*5* Functions 


X 






*b, Leadership 


X 






*7» Institutions 








*a . Family 


X 






*b . Church or religion 1 - 


X 


X 


X 


*c. Government or political 


X 
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X 
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o. Group cohesion 












9. Centralization 








X 




OTHERS 
1. Self 












a . Internalized values 












2. Rationalization 1 












3* Frustration 












4. Democratic system 












5. National power 












a. Alliances 
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SEQUENTIAL DEVELOPMENT OF GENERALIZATIONS 


Indian 
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Spanish 
and French 
Settlement 


English 

Settle- 

ment 


Am. 

Revolu 

tion 


EL. Ways Of. living differ from one so- 
ciety to'bnother; indeed, each cul- 
ture is unique.. 


X 


X 






//a. Social organisation differs from 
one society to another. 


X 








*1) Families differ'-widely from 
society to society 'aa to how 
they are organized ( in their 
structure). 


X 








+ a) Families in the same so- 
ciety may differ as to 
structure . 


X 








;/2) Methods of mate selection vary 
from one society to another. 


X 








#3) Societies differ in the rela- 
tive number of ascribed and 
achieved statuses they pro- 
vide and the relative emphasis 
upon each. 


X 








*b. Economic organization differs from 
one society to another. 


X 








c. Political organization differs 
from one society to another. 


X 








* d. Although all societies have some 
kind of religion(s), religious 
beliefs differ from society to 
society. 


X 








+e. People in different societies and 
in different groups within a so- 
ciety differ as to how they expect 
people to act and as to what they 
think good and bad. 











* Introduced in an earlier course. # Taught but not listed a 

+ Introduced in part in an earlier course. X An objective of this un 

x Taught but not listed as 
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•2. All people, regardless of where or 
when they lived or to what race, na- 
tionality or religion they belonged, 
have had many things in common. 


X 








*a. All people, everywhere have cer- 
tain basic drives, although they 
satisfy them differently. 


X 








b. Any organized group delegates re- 
sponsibilities and rights; they 
assign certain role behaviors; 
this division of labor creates 
hierachial authority relation- 
ships . 


X 








~ *T) Families in all societies 

delegate responsibilities and 
rights (specific roles) to 
different family members; age 
and sex are principles used 
in all societies to differen- 
tiate family roles and status. 


X 








c . Every society provides for the dif- 
ferentiation of status among its 
members. In some societies cer- 
tain material objects become status 
symbols . 


X 








*d. All societies have potential con- 
flict and must develop means of 
trying to settle disputes and ac- 
commodate differences. 


X 








e . There is almost always some mar- 
riage ceremony or ritual to sym- 
bolize contractual and future 
mutual obligations. 


X 








*f. All societies develop rules for 

tracing kinship and thus the group 
to which people can turn first for 
help in time of need. 


X 
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*g. All societies have some type of 

religion(s). 

*h. In all societies people are ex- 
pected to behave in certain ways 
and to believe that certain 
things are good and certain 

things are bad. 

Not all members of any group are 

exactly alike. 

A given culture is an integrated 
whole, based on fundamental postu- 
lates or values. Two cultures might 
have the same list of traits but the 
way they are put together might be 

totally different. 

People everywhere must learn to behave 
the way they do, just as we learn to 
behave in the ways we do. (Culture is 

learned, not inborn. ) 

*a. People direct expectations (or- 
ganized into roles) toward both 
children and other adults. They 
reinforce these expectations with 
positive and negative sanctions . 

*1) Within the family, the parents, 
older siblings, and/or other 
relatives direct expectations 
(organized into roles) toward 

the child. 

2) The child, and lrter the adult, 
internalizes expectations and 
acts out roles according to the 
way he interprets expectations 
and defines the situation. 



x 



x 



X 



X 



X 



x 



1 



X 
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b. Through the process of socializa- 
tion, individuals become members 
of a group by learning role ex- 
pectations and to perform a wide 
variety of tasks . 


X 








+1) The process of socialization 
takes place through a number 
of social agencies. 


X 






I 


c. Freedom is culturally determined; 
the individual has to be taught 
what the options are, how one goes 
about exercising them, why he 
should exercise them. 










d. A person's frame of reference is 
affected by his total life ex- 
periences and affects his per- 
ceptions and interpretations. 


X 








+ 1) A person's frame of reference 
affects his perceptions and 
interpretations . 




X 






e. An individual brought up in one 
culture and then thrust into an- 
other faces serious problems of 
adjustment to the new culture; 
ilic resulting culture conflict 
involves mental conflict and 
tension. 










6. Social control is enforced by social 
sanctions, formal and informal. 










7* Written language facilitates communi- 
cation and the development of an on- 
going culture. 


X 








8. Communication may be hampered by 

language and culture barriers as well 
as by physical barriers • 
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■ 9 . Whenever things valued by a society 
are scarce, there will be differen- 
tiated access to and control of 
these scarce and valued things by 
sub-groups within the society. 


X 








i’0. Groups may engage in power conflict; 
one group tries to dominate another 
in order to take something from it, 
such as labor or wealth. 


X 








11. In political conflict there is a 

struggle over goals; the conflicting 
sides attempt to use the authority 
of the political system to win the 
conflict. 










12. Conflict with another group leads to 
the mobilization of the energies of 
group members and to increased co- 
hesion of the group. 










13 i There are usually multiple, inter- 
.. related causes for wars. <• - 










-14. Wars have a serious impact upon both 
soldiers and civilians. 










15* People may increase their power by 
working together. 










+a. Countries (or societies) seek to 
increase their power by gaining 
alliances with other countries 
(or societies). 










16. Military power is an important factor 
in the development of national power, 
but not the only or even the dominant 
one. 










17. Differences in population, resources, 
and economy may be reflected in dif- 
ferences in national power; that is to 
say, they are important bases or com- 
ponents of national power. 
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lB. Compromise is easier where there is 
not an ideological perception of the 
issues; that is, where the issues are 
not moralized and not seen as related 
to other issues. 










19 • Accommodation is possible only if the 
antagonistic powers are aware of the 
relative strength of the parties. 




X 






^20. Governments provide services which 
people cannot provide individually 
for themselves. For example, they 
provide protection both from within 
and from the outside. 


X 








a. The community demands security-- 
a goal which may be incompatible 
with the demands of individuals . 










21. The contrast between democratic and 
undemocratic political systems may 
be looked at as a conflict in basic 
underlying values. 










22. Any decision is in part a product of 
the internalized values and the per- 
ceptions of the persons making the 
decision. 










23. Individuals know the political system 
and people of other countries and 
groups as a set of images and pic- 
tures created for then by ccncunico- 
tors; they react to these images 
rather than to the real world and 
real people. 










a. Most political communication de- 
pends on the use of symbols, 
stereotypes, and other communica- 
tion shortcuts; effective communi- 
cation depends on the effective 
manipulation of these symbolic tools. 
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b. Effective political communication 
depends both on technological 
skills and on the skills of the 
population (literacy or at least 
a common language). 










c. Public opinion and propaganda may 
help bring about wars. 










24. Non-governmental groups may be enemies 
of freedom and may deprive the in- 
dividual of options just as surely as 
the government may. 










25* Whether an increase in Centralization 
accompanies the increase in cohesion 
that accompanies or follows group con- 
flict depends upon both the character 
of the conflict and the type of group. 








X 

1 


26. An institution is an interrelated 

cluster of roles and the attached mean- 
ings and values. Every member of a 
group has a position in relation to 
every other member of the group. For 
every position there is a fairly well- 
defined way of behaving (or a role) 
known both to the holder of the posi- 
tion and to the other members of the 










group . 










a. Any organization delegates re- 
sponsibilities and rights; it as- 
signs certain role behaviors. 

This division of labor creates 
hierarchial authority relation- 
ships. 




X 






27. Discrimination against minority group 
members tends to isolate members of the 
group and promotes retention of their 
cultural values and norms. 
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28. The easier it is to distinguish a 
minority group by some physical 
characteristic, the harder it is 
for that group to gain full ac- 
ceptance by the wider society and 
to move out of one social class in- 
to another one. 










29* The nature of discrimination and 
prejudice against a specific group 
is the result of particular group 
interactions over time. 










30. People try to work out rationaliza- 
tions for actions which are incon- 
sistent with their basic values. 










a. Racism is a relatively recent de- 
velopment which has served as a 
rationalization for discrimina- 
tion against other races. 










b. Racial beliefs involve strongly- 
held attitudes which affect be- 
havior both at the conscious and 
unconscious level. 










31. People frequently base their actions 
upon a stereotype or a generalized 
picture which assigns to all members 
of a group a set of characteristics 
which are true for only some of them. 










32. Frustration may result in aggression 
(physical or non-physical). 










33* Frustration and self -doubts may lead 
to apathy. 










*3^. Although culture is always changing, 
certain parts or elements may per- 
sist over long periods of time. 
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+a. 



Culture traits may change as a 
result of both innovation and 
borrowing traits from other so- 
cietie s (diffus i on ). 



*1) Culture traits may change 
through a process of dif- 
fusion. 



^*a) 



b. 



The migration of peoples 
from one part of the world 
to another also involves 
the movement of culture 
and material objects, thus 
resulting in changes in 
the use of the area to 
which the people migrate. 



People usually do not discard a 
trait completely; they are more 
likely to modify it to fit into 
new situations. 



*c. 



Persistence of cultural traits may 
be a result of the lack of exposure 
to conditions which further change. 



*d. 



*e. 



Some values are conducive to change; 
some make change difficult 



f. 



Changes in one aspect of culture 
will have effects on other aspects; 
changes will ramify whether they 
are technological, in social or- 
ganization, in ideology, or what- 
ever else is a part of the cultural 
system . 



Change in society is likely to oc- 
cur more frequently or readily in 
the less basic, less emotionally 
charged, more technical aspects 
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than in such things as basic values, 
primary group relations, religious 
beliefs, and prestige systems. 












g. That which if learned in early child- 
hood tends to be most resistant to 
change . 












h. To be successful, a person who 
tries to introduce change into a 
society must analyze many factors 
before selecting techniques to be 
used. 












*35* Temperature is affected by the distance 
from the equator, elevation, distance 
from warm water bodies, wind patterns 
including prevailing winds, and physi- 
cal features which block winds from 
certain directions . 












*a. Places in the interior of continents 
tend to have greater extremes of 
temperature than places along the 
coast. 












*36. Rainfall is affected by distance from 
bodies of warm water, wind direction, 
temperature, and physical features 
which block winds carrying moisture. 












*37* Vegetation is affected by temperature, 
rainfall, and soil. 












*36* Man uses his physical environment in 
terms of his cultural values , percep- 
tions, and level of technology. (Or: 
People living in the same type of en- 
vironment use it differently, depend- 
ing upon their cultural values, knowl- 
edge, and technology. ) 
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*a . The migration of peoples from one 
part of the world to another also 
involves the movement of culture 
and material objects, thus result- 
ing in changes in the use of the 
area to which the people migrate. 




X 


X 


1 


*b. Types of agriculture in a region 

depend upon man's cultural values, 
perceptions, and level of technol- 
ogy, as well as upon climate, soils, 
and topography. 


X 






1 


*c. The topography of a region may pre- 
sent limitations given a specific 
level of technology; however, man 
has learned to overcome many of 
the earlier limitations. 


X 








*d. The significance of location depends 
upon cultural developments both with- 
in and outside a country. 










*1) A change in situation brings 
1 about a corresponding change 
in the use of a site. 




• 






*a) Improved transportation 
facilities make possible 
wider and bigger markets 
as well as better and less 
costly access to resources. 










*39* Division of labor and specialization 
make possible increased production. 


X 








40. Machinery and power make it possible 
to increase production and the preci- 
sion with which products are made and 
to make new products. 
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*41. Some things can be produced better 
in one place than in another because 
of climate, resources, transportation 
routes, access to resources, access 
to markets , people ' s skills , etc . 



*a. A place needs cheap and rapid 

transportation in order to carry 
on much trade with other places . 



*42. Specialization of individuals and 
regions makes for interdependence, 



Indian 

America 
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Spanish 
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English 

Settle- 
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Am. 
Revolu- 
tion 



*a. People who live in one community 
depend upon each other for dif- 
ferent goods and services and for 
markets for their goods. 



*b. People in most societies of the 
world depend upon people who live 
in other communities and regions 
for goods and services and for 
markets for their goods. 



43. Poor living conditions, long hours of 
hard work, poor diet and poor health 
affect a person's ambition and his 
ability to work. 






Some societies use barter rather than 
money in the exchange of goods and 
services. Barter consists of the ex- 
change of goods and services for 
other goods and services, without the 
use of money ( 



*45. Prices are affected by supply and de- 
mand. (Other things being equal, the 
price of a good rises when the good is 
in short supply as compared to the de- 
mand for the good.) 



*46. Maps make it possible to discern pat- 
terns and relationships among a vast 
amount of data. 
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ferences within Indian America. 
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reinforce the culture-as-a-system idea. In addition, the teacher 
must stress the Indian way of life as a prelude to possible Indian - 
White conflict, accommodation, and acculturation. 
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It is in relation to the fur trade that explorations become sig- 
nificant. Interestingly enough, from the earliest explorations on 
the St. Lawrence, the Indians understood trading with furs and 
eagerly stripped themselves of fur clothing in order to receive 
the white man's goods. In a later period, the fur traders consti- 
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The colonial history of Massachusetts cannot be so neatly divid- 
ed into two periods focused around two towns as can be done with 
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uity of Massachusetts history for its own sake and as the background 
of the American Revolution. 



In teaching this interpretation, every effort should be made to 
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end on the theme of American search for a new group identification, 
resulting from their achieved political independeACe from the Brit- 
ish Empire. It should be emphasized, however, that the English 
cultural base remains predominant and that nationalism was not 
fully attained. 
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in terms of political, social, and economic democracy in the 
nineteenth century, but these are not due to the frontier in 
light of comparison between east amd west as to atti tudes 
and actions. Time is more a factor in these changes than is 
space, but neither accounts for the changes. 
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Iroquois League: Brief Introductions are: 

George P. Murdock, Our Primitive Contemporaries ( New 
York, 1834), Chap. XL 
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Other works of interest are: 

Bailpy V/. Diffie, Latin American Civilization: Colonial 
Period (Harrisburg, Pa. , 1945). 
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Cecilia Kenyon, ^'Republicanism and Radicalism in the 

American Revolution: An Old Fashioned Interpre- 
tation, " William and Mary Quarterly, XIX (April, 
1962), 153^821 



For an overall interpretation of the westward movement 
of American civilization see two articles by Robert F. 

Berkhofer. Jr. . "Trends Toward a Wpw Frontier. ” 
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Robert H, Lov/ie, Indians of the Plains (New 
York, 1954; paperback, 1964). Classic be- 
ginning reference on those tribes. 



